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Abstract

The contemporary classroom is increasingly characterised by learner diversity in terms of abilities,
socio-cultural backgrounds, learning styles, and access to resources. In this context, the need for
innovative pedagogical practices that foster inclusivity and active learner engagement has become
central to the vision of quality education articulated in the National Education Policy (NEP) 2020.
The policy strongly advocates a shift from rote-based instruction to experiential, participatory, and
learner-centred approaches that ensure equitable learning opportunities for all students. This paper
explores a range of innovative pedagogies that contribute to the creation of inclusive and engaging
classroom environments. It critically examines approaches such as differentiated instruction,
collaborative and cooperative learning, experiential and project-based learning, technology-enabled
pedagogies, and the use of Open Educational Resources (OER) to address diverse learner needs.
Emphasis is placed on Universal Design for Learning (UDL) principles and culturally responsive
teaching practices that promote accessibility, participation, and meaningful learning experiences. The
paper also highlights the evolving role of teachers as facilitators and reflective practitioners who make
context-sensitive pedagogical choices while integrating ethical considerations and digital tools
responsibly. Drawing on existing literature and classroom practices, the study underscores how
innovative pedagogies can enhance learner engagement, reduce exclusion, and support social justice
in education. The paper concludes by arguing that sustained teacher capacity building and
institutional support are essential for translating pedagogical innovation into inclusive classroom
realities, thereby strengthening the implementation of NEP 2020 in diverse educational settings.
Keywords: Innovative Pedagogies; Inclusive Education; Learner Engagement; NEP 2020;
Universal Design for Learning; Experiential Learning; Teacher Empowerment
The National Education Policy (NEP) 2020
characterised by increasing diversity within marks a decisive shift in India’s educational
classrooms, including variations in learners’ vision by advocating learner-centred,
abilities, backgrounds, experiential, holistic, and competency-based

Education in the twenty-first century is

socio-economic

linguistic identities, cultural contexts, and
learning preferences. Such heterogeneity
challenges traditional, teacher-centred
pedagogies that emphasise uniformity and
content transmission, often leading to
disengagement and exclusion of diverse
learners. Contemporary educational thought,
therefore, underscores the need for innovative
pedagogical approaches that respond to learner
diversity ~ while  fostering

engagement and equitable
opportunities (UNESCO, 2017).

meaningful
learning

education. The policy explicitly calls for
moving away from rote memorisation towards
pedagogies that promote critical thinking,
creativity, collaboration, and problem-solving
(Government of India, 2020). Inclusivity, as
envisioned in NEP 2020, extends beyond
access and enrolment to include participation,
achievement, and learner
particularly for students from disadvantaged
and marginalised groups.

Innovative pedagogies play a crucial role in
operationalising inclusive education within

well-being,
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diverse classroom settings. Pedagogical
approaches such as differentiated instruction,
collaborative and cooperative learning,
experiential and project-based learning, and
technology-enabled teaching have been found
effective in addressing varied learning needs
and enhancing student  engagement
(Tomlinson, 2014; Darling-Hammond, Flook,
Cook-Harvey, Barron and Osher, 2020). These
approaches align with the principles of
Universal Design for Learning (UDL), which
emphasise providing multiple means of
engagement, representation, and expression to
accommodate learner variability (CAST,
2018).

The integration of digital technologies and
Open Educational Resources (OER) further
strengthens inclusive pedagogical practices by
enabling flexible access to learning materials,
personalised learning pathways, and interactive
learning experiences. However, research
cautions that technological integration must be
guided by ethical considerations and
pedagogical intent to avoid reinforcing existing
inequities (Selwyn, 2016). Teachers, therefore,
play a pivotal role in making context-sensitive
decisions that balance innovation with equity
and ethical responsibility.

In this evolving educational landscape, the role
of the teacher has transformed from that of a
content expert to a facilitator, mentor, and
reflective practitioner. NEP 2020 emphasises
teacher autonomy, continuous professional
development, and pedagogical innovation as
essential components for improving classroom
practices and learning outcomes (Government
of India, 2020). Teacher empowerment is thus
central to sustaining inclusive and engaging
pedagogies in practice.

Against this backdrop, the present paper
examines innovative pedagogies that contribute
to the development of inclusive and engaging
classrooms. Anchored in the framework of
NEP 2020 and supported by contemporary
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educational literature, the paper seeks to
highlight how pedagogical innovation can
promote learner engagement, address diversity,
and advance social justice in education.
Conceptual Framework: Inclusivity And
Learner Engagement

The conceptual framework of this paper is
grounded in the interrelated constructs of
inclusivity and learner engagement, both of
which are central to contemporary educational
reform and the vision articulated in the
National Education Policy (NEP) 2020.
Inclusivity and engagement are not
independent goals; rather, they are mutually
reinforcing dimensions of effective teaching—
learning processes, particularly in diverse
classroom contexts.

Inclusivity in education refers to the
deliberate design of learning environments that
recognise, respect, and respond to learner
diversity. It encompasses equitable access,
meaningful participation, and successful
learning outcomes for all students, irrespective
of their socio-economic status, gender,
language, culture, or abilities (UNESCO,
2017). Inclusive education moves beyond the
deficit model, which focuses on learners’
limitations, towards a  strengths-based
perspective that values diversity as a resource
for learning (Ainscow, Booth, and Dyson,
2006). NEP 2020 reinforces this perspective by
emphasising equity, flexibility, and contextual
responsiveness as guiding principles for
curriculum and pedagogy (Government of
India, 2020).

Learner engagement, on the other hand, is
conceptualised as a multidimensional construct
comprising behavioural, emotional, and
cognitive
engagement relates to participation in academic
and social activities; emotional engagement
involves learners’ interest, motivation, and
sense of belonging;  while
engagement reflects investment in deep

dimensions. Behavioural

cognitive
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learning, critical thinking, and self-regulation
(Fredricks, Blumenfeld, and Paris, 2004).
Research consistently demonstrates that higher
levels of learner engagement are associated
with improved academic achievement,
persistence, and overall learning satisfaction
(Kuh, 2009).

The intersection of inclusivity and learner
engagement forms the core of this conceptual
framework. Inclusive classrooms create
conditions that support engagement by
ensuring that learners feel valued, supported,
and capable of participating meaningfully in
learning activities. Conversely, pedagogies that
actively engage learners contribute to inclusion
by reducing barriers to participation and
accommodating diverse learning needs (Florian
and Black-Hawkins, 2011). From this
perspective, inclusion is not merely about
placement or access, but about the quality of
learning experiences provided to all learners.
Universal Design for Learning (UDL) provides
a robust theoretical lens for understanding this
relationship. UDL  advocates proactive
instructional design through multiple means of
engagement, representation, and expression to
address learner variability from the outset
(CAST, 2018). By offering flexible pathways
to learning, UDL-aligned pedagogies enhance
both inclusivity and engagement, making
learning accessible while maintaining high
expectations for all students.

Within the NEP 2020 framework, teachers are
envisaged as key agents who mediate
inclusivity  and through
pedagogical innovation and reflective practice.
The policy underscores teacher autonomy and
professional competence as essential for
designing learning experiences that are
context-sensitive, inclusive, and engaging
(Government of India, 2020). Thus, the
conceptual framework of this paper situates
innovative pedagogies as the connecting link

engagement
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between inclusive principles and engaged
learning outcomes.

inclusivity and learner
engagement form an integrated conceptual
foundation  for
pedagogical practices. Understanding their
dynamic relationship provides a theoretical
basis for analysing how classrooms can be
transformed into spaces that support equity,
participation, and meaningful learning for all
students.

In  summary,

examining  innovative

Innovative Pedagogies for Inclusive and
Engaging Classrooms

Innovative pedagogies constitute a crucial
means of translating the principles of
inclusivity and learner engagement into
classroom  practice. These pedagogical
approaches are characterised by flexibility,
responsiveness to learner diversity, and an
emphasis on active participation rather than
passive reception of knowledge. In alignment
with NEP 2020, innovative pedagogies seek to
create learning environments that are
experiential, inquiry-driven, collaborative, and
supportive  of diverse learning needs
(Government of India, 2020).

Differentiated Instruction

Differentiated instruction is a learner-centred
pedagogical approach that recognises students’
varied readiness levels, interests, and learning
profiles. Rather than adopting a uniform
instructional strategy, teachers adapt content,
process, and assessment to suit diverse learners
within the same classroom (Tomlinson, 2014).
Research  indicates  that  differentiated
instruction ~ enhances  both  academic
achievement and learner engagement by
providing appropriate levels of challenge and
support (Subban, 2006). From an inclusivity
perspective, this approach reduces learning
barriers and promotes equitable participation,
particularly for students with diverse abilities
and backgrounds.

Collaborative and Cooperative Learning
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Collaborative and cooperative  learning
strategies emphasise structured interaction
among learners to achieve shared academic
goals. These approaches foster peer learning,
social interaction, and a sense of belonging,
which are critical for inclusive classrooms
(Johnson and Johnson, 2009). Empirical
studies suggest that collaborative learning
enhances cognitive engagement, critical
thinking, and social skills while supporting
learners who may struggle in individualised or
competitive learning environments (Gillies,
2016). By valuing diverse perspectives and
promoting mutual support, collaborative
learning contributes significantly to inclusive
and engaging classroom cultures.

Experiential and Project-Based Learning
Experiential and project-based learning
approaches place learners at the centre of the
learning process by engaging them in real-
world problems, hands-on activities, and
reflective inquiry. These pedagogies align
closely with the constructivist view of learning,
where knowledge is actively constructed
through experience (Kolb, 1984). Research
highlights that experiential learning enhances
learner motivation, deep understanding, and the
application of knowledge across contexts (Bell,
2010). In inclusive classrooms, project-based
learning allows students to demonstrate
learning through multiple modes, thereby
accommodating diverse strengths and learning
preferences.

Technology-Integrated Pedagogies and
Open Educational Resources (OER)

The integration of digital technologies and
Open Educational Resources (OER) has
expanded opportunities for inclusive and
engaging  learning.  Technology-enabled
pedagogies support personalised learning
pathways, flexible access to content, and
interactive learning experiences (Means,
Toyama, Murphy and Baki, 2014). OER, in
particular, promote equity by reducing cost
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barriers and enabling teachers to adapt
materials to local contexts and learner needs
(UNESCO, 2019).
emphasise that technology must be used
pedagogically and ethically to avoid
exacerbating the digital divide and learner
exclusion (Selwyn, 2016).

Universal Design for Learning (UDL)-
Aligned Practices

Universal Design for Learning (UDL) offers a
comprehensive pedagogical framework for
designing inclusive instruction by anticipating
learner variability from the outset. By
providing multiple means of engagement,
representation, and expression, UDL-aligned
practices support diverse learners while
maintaining high academic expectations
(CAST, 2018). Empirical evidence suggests
that UDL-based instruction enhances learner
engagement, self-regulation, and accessibility
across diverse educational contexts (Meyer,
Rose and Gordon, 2014).

Taken together, these innovative pedagogical
approaches demonstrate that inclusivity and
learner engagement are best achieved through
intentional instructional design and reflective
teaching practices. NEP 2020 underscores the
need for such pedagogical innovation by
positioning
professionals capable of adapting teaching
strategies to diverse classroom realities
(Government of India, 2020). The effective
implementation of these pedagogies, therefore,
depends on sustained teacher professional
development, institutional support, and an
ethical commitment to educational equity.
Discussion

The analysis of innovative pedagogies for
inclusive and engaging classrooms highlights
the centrality of pedagogical transformation in
achieving the goals of equity and quality
envisaged in the National Education Policy
(NEP) 2020. The discussion that follows
synthesises the key insights emerging from the

However, scholars

teachers as autonomous
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conceptual framework and pedagogical
approaches examined in this paper, with
particular emphasis on their implications for
classroom practice, teacher agency, and
systemic support.

One of the significant insights is that inclusivity
and learner engagement are deeply
interconnected and mutually reinforcing.
Pedagogical approaches such as differentiated
instruction,  collaborative  learning, and
Universal Design for Learning (UDL)
demonstrate that when teaching strategies are
responsive to learner diversity, students are
more likely to participate actively, feel a sense
of belonging, and engage cognitively with
learning tasks (Florian and Black-Hawkins,
2011; Fredricks, Blumenfeld and Paris, 2004).
This reinforces the view that inclusive
education is not an add-on or a specialised
intervention, but an integral aspect of effective
teaching for all learners.

The discussion also underscores the pivotal role
of teachers as agents of change in
implementing innovative pedagogies. NEP
2020 places strong emphasis on teacher
autonomy, professional competence, and
reflective practice, recognising that
pedagogical innovation is context-dependent
and cannot be standardised across diverse
educational settings (Government of India,
2020). Teachers’ ability to adapt instructional
strategies to local contexts, learner needs, and
available resources emerges as a critical factor
in translating policy aspirations into classroom
realities. However, research suggests that
without sustained professional development
and institutional encouragement, teachers may
find it challenging to move beyond traditional
instructional practices (Darling-Hammond,
Flook, Cook-Harvey, Barron and Osher, 2017).
Another important dimension emerging from
the discussion is the role of technology in
promoting inclusive and engaging learning
environments. While technology-integrated
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pedagogies and Open Educational Resources
(OER) offer significant potential for
personalisation and  accessibility, their
effectiveness 1is contingent upon equitable
access, digital literacy, and ethical use
(UNESCO, 2019; Selwyn, 2016). In contexts
marked by socio-economic disparities and
uneven digital infrastructure, uncritical
adoption of technology risks deepening
existing inequalities. This highlights the need
for a balanced and reflective approach to
educational  technology, aligned  with
pedagogical intent rather than technological
determinism.

The discussion further reveals that innovative
pedagogies demand a shift in assessment
practices to  support inclusivity and
engagement. Traditional,
assessments often fail to capture diverse

standardised

learning outcomes and may marginalise
learners who demonstrate understanding in
non-conventional ways. Alternative and
formative assessment strategies, aligned with
experiential and learner-centred pedagogies,
are better suited to recognising diverse learner
achievements and supporting continuous
learning (Black and Wiliam, 2009). This shift
is consistent with NEP 2020’s emphasis on
competency-based assessment and holistic
evaluation.

Finally, the discussion points to the necessity of
systemic and institutional support for
sustaining pedagogical innovation. Teacher
autonomy must be complemented by
supportive leadership,
professional cultures, and policy frameworks
that encourage experimentation and reflective

collaborative

practice. Inclusive and engaging classrooms
cannot be realised through individual teacher
effort alone; they require coherent alignment
between curriculum, pedagogy, assessment,
and professional development (Ainscow,
Booth and Dyson, 2006).

In sum, the discussion affirms that innovative
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pedagogies have significant potential to
advance inclusivity and learner engagement
when implemented thoughtfully and supported
systemically. Anchored in the principles of
NEP 2020, such pedagogical practices can
contribute to more equitable, participatory, and
meaningful learning experiences, thereby
strengthening the quality and social relevance
of education.

Conclusion and Implications

The present paper set out to examine innovative
pedagogies that support inclusive and engaging
classroom practices within the framework of
the National Education Policy (NEP) 2020. The
discussion demonstrates that inclusivity and
learner engagement are foundational to
improving educational quality and equity in
increasingly diverse classrooms. Innovative
pedagogical approaches, when thoughtfully
designed and contextually implemented, enable
teachers to address learner variability, promote
active participation, and foster meaningful
learning experiences for all students.

The analysis highlights that pedagogies such as
differentiated collaborative
learning, experiential and project-based
learning, technology-integrated teaching, and
Universal Design for Learning (UDL) offer
practical pathways for translating inclusive
principles into classroom practice. These
approaches shift the focus from content
delivery to learner participation, thereby
aligning with NEP 2020’s emphasis on holistic,
competency-based, and
education (Government of India, 2020).
Importantly, the paper underscores that
inclusive pedagogy is not restricted to learners
with special needs but is relevant for all
students, as it enhances engagement,
motivation, and learning outcomes across
diverse contexts (Florian and Black-Hawkins,
2011).

From an implications perspective, the findings
suggest several key considerations for teachers,

instruction,

learner-centred
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teacher educators, and educational institutions.
First, teachers must be supported in developing
pedagogical autonomy and reflective practice,
enabling them to adapt innovative strategies to
local  classroom  realities.  Continuous
professional development programmes should
therefore focus not only on pedagogical
techniques but also on ethical decision-making,
inclusive values, and critical use of educational
technologies  (Darling-Hammond,  Flook,
Cook-Harvey, Barron and Osher, 2017).
Second, the effective implementation of
innovative pedagogies requires alignment
between pedagogy, and
assessment. Assessment practices must move
beyond standardised testing towards formative
and competency-based approaches that
recognise diverse learner achievements and
support ongoing learning (Black and Wiliam,
2009). Such alignment 1is essential for
sustaining learner engagement and reinforcing
inclusive practices in classrooms.

Third, while digital technologies and Open
Educational Resources (OER) offer significant
opportunities for personalisation and access,
their use must be guided by considerations of
equity and digital inclusion. Policymakers and
institutions must address infrastructural gaps
and digital literacy to ensure that technology-
enhanced pedagogies do not inadvertently
widen educational inequalities (UNESCO,
2019).

In conclusion, innovative pedagogies hold
considerable  potential for transforming
classrooms into inclusive and engaging
learning spaces, provided they are supported by
enabling policies, institutional commitment,.
and sustained teacher capacity building
Anchored in the vision of NEP 2020, such
pedagogical practices can contribute to the
development of an equitable, learner-centred,
thus reinforces the need to view pedagogical
and future-ready education system. The paper
thus reinforces the need to view pedagogical
innovation not as a temporary reform, but as a

curriculum,
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sustained and reflective process central to
educational transformation.
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